Pupil premium strategy statement — Reviewed Dec 2025
St Werburgh’s C of E Primary School — 3 Year Plan (Year 1)

This statement details our school’s use of pupil premium (and recovery premium) funding
to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data
Number of pupils in school 287
Proportion (%) of pupil premium eligible pupils 16.7%

Academic year/years that our current pupil premium
strategy plan covers (3-year plans are recommended —
you must still publish an updated statement each
academic year)

2024/2025 — 2026/2027

Date this statement was published

December 2024

Date on which it will be reviewed

November 2025

Statement authorised by

Governing Body

Pupil premium lead

Fiona Richards

Governor / Trustee lead

Angie Ford/Julian
Hollywell

Funding overview

Detail

Amount

Pupil premium funding allocation this academic year

£73,107 (48 pupils)

Recovery premium funding allocation this academic year

Recovery premium received in academic year 2023/24
cannot be carried forward beyond August 31, 2024.

£0

Pupil premium funding carried forward from previous £0
years (enter £0 if not applicable)
Total budget for this academic year £73,107

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

At St Werburgh’s Church of England Primary School, our guiding principle is rooted in
the biblical teaching of “Life in all its fullness” (John 10:10). We are committed to
creating a supportive and inspiring environment where every child has the opportunity
to discover and develop their unique talents. By fostering a love of learning and
embedding Christian values in everything we do, we aim to prepare our pupils for a
bright and fulfilling future.

Our school community is diverse, with pupils from a variety of backgrounds and
circumstances. While some of our disadvantaged pupils demonstrate high levels of
academic ability, others face significant challenges and may need additional support to
achieve their potential. These challenges include gaps in foundational skills, specific
learning difficulties, and emotional or mental health needs that impact their readiness
to learn. Additionally, some children encounter financial barriers that limit their ability to
take part in enriching experiences, such as educational trips, clubs, and extracurricular
activities.

To address these varying needs, our approach is centred on exceptional teaching
practices. Research from the Education Endowment Foundation (EEF) confirms that
high-quality teaching is the most effective way to close attainment gaps, benefiting all
children across the school. Alongside this, we use targeted interventions tailored to
individual needs, ensuring every child has access to the resources and support they
require.

Equipping pupils with essential life skills is another critical part of our vision. We focus
on nurturing effective communication, confidence, and social skills, enabling children to
thrive in both academic and personal contexts. Through dedicated language and social
development programs, as well as thoughtfully designed learning environments, we
ensure that every child has the tools to succeed. By the time they transition to
secondary school, we aim for all our pupils to be articulate, self-assured, and well-
prepared for the challenges ahead.

At St Werburgh'’s, the success of disadvantaged pupils is a shared responsibility
across our staff team. Through a collective effort, we not only support those who face
challenges but also enhance the outcomes of all pupils. By creating a school culture
that values inclusion, aspiration, and excellence, we strive to unlock the potential of
every child in our care.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number




1 Supporting attendance: Punctuality and attendance for some pupils,
attendance for PP pupils was 4.4% lower than their peers.

The overall attendance rate for disadvantaged pupils was 91.81%, compared
to 96.21% for their non-disadvantaged peers in 2023/24.

In 2023/24 92.9% of the persistently absent pupils were disadvantaged
compared to 96.4% non-disadvantaged. (Wider Strategy/Quality of Education)

2 Extracurricular activities designed to promote school attendance and enhance
social skills and self-worth. (Wider Strategy)

Supporting pupils, social, emotional and behavioural needs (Wider Strategy)

3 To improve the consistency of challenge for children in foundation subjects so
that children reflect on their learning and deepen their understanding (Quality
of Education)

4 Oracy skills - To improve our children’s spoken language so that they can
express their thoughts and opinions confidently and coherently. All pupils to
become independent fluent readers. (Targeted academic support/Quality of
Education)

5 To enhance the mathematical attainment of disadvantaged pupils, narrowing
the attainment gap between them and their non-disadvantaged peers.
(Targeted academic support/Quality of Education)

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended Success criteria
outcome
Improved Punctuality and attendance at 95% or above.
attendan_ce’ Attendance Attendance
punctuality and 2023-24 2024-25
persistent PP Non Gap PP Non Gap
absentees PP PP
reduced for 929% | 96.4% | -3.5
dlsa_dvantaged Attendance Attendance
pupils. 2025-26 2026-27
PP Non Gap PP Non Gap
PP PP
Punctuality Punctuality
2023-24 2024-25
PP Non Gap PP Non Gap
PP PP
98.65% 99.81% -1.16
Punctuality Punctuality
2025-26 2026-27




PP Non Gap PP Non
PP PP

Gap

Extracurricular
activities
designed to
promote
school
attendance
and enhance
social skills
and self-worth.

Supporting
pupils, social,
emotional and
behavioural
needs.

Regular monitoring of participation rates, attendance data, and pupil
outcomes provides evidence of the effectiveness of extracurricular
activities.

Pupils will be offered enrichment opportunities to level up experiences in
line with their peers and broaden their horizons through increased cultural
capital experiences. Pupils will be afforded opportunities and awarded the
required materials to participate in normal school life to ensure that they
are treated equably.

Feedback from pupils, parents, and staff informs the ongoing development
and improvement of extracurricular programs to meet pupils’ needs.

Pupils receiving social, emotional, and behavioural support demonstrate
improved attendance and punctuality.

Increased classroom engagement and participation are evident in the
quality of pupils’ academic work and interactions.

Regular tracking of social, emotional, and behavioural data (e.g., well-being
surveys, behaviour logs, intervention outcomes) shows sustained
improvement over time.

To improve the
consistency of
challenge for
children in
foundation
subjects so
that children
reflect on their
learning and
deepen their
understanding.

Regular lesson observations, work scrutiny, and pupil interviews confirm a
consistent level of challenge across all foundation subjects.

Pupils articulate their learning confidently, demonstrating connections
between different aspects of their knowledge.

Assessment outcomes reflect improvements in pupils' ability to reflect on
their learning and engage with higher-order thinking tasks.

Attainment percentages reported by Subject Leaders through termly
assessment data and tracked for progress.

Oracy skills -
To improve our
children’s
spoken
language so
that they can
express their
thoughts and
opinions
confidently and
coherently. All
pupils to
become
independent
fluent readers.

Pupils are well-prepared for the next stage of their education,
demonstrating strong communication skills and independent reading
abilities.

Improved oracy and reading skills contribute to pupils’ overall academic
success and personal development.

Oracy and reading progress are monitored through observations, recorded
presentations, and assessments, ensuring all pupils make measurable
gains.

Reading assessments demonstrate improved fluency, accuracy, and
comprehension skills for all pupils, particularly those previously struggling.

KS2 SS Reading Non-PP currently 106.8 and by 2027 our target is 108.
KS2 SS Reading PP currently 100.5 and by 2027 our target is 108.

KS1 SS Reading Non-PP currently 100.7 and by 2027 our target is 104.1.
KS1 SS Reading PP currently 99.5 and by 2027 our target is 104.1.

To enhance
the
mathematical
attainment of
disadvantaged

Regular assessments and progress tracking indicate sustained
improvement in mathematical attainment for disadvantaged pupils.

The attainment gap between disadvantaged and non-disadvantaged pupils
in mathematics to narrow significantly, as evidenced by internal and
external assessment data.
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pupils,
narrowing the
attainment gap
between them
and their non-
disadvantaged
peers.

Monitoring systems identify any emerging gaps early, allowing for timely

and targeted interventions.

KS2 attainment for disadvantaged pupils 2024

% Expected standard+ Maths % Expected standard+ Maths

KS2 progress for disadvantaged pupils 2024

e !

2022 2023 2024 2022

& School (FSM&) - School (Not FSM&) National (Not FSM&) 4 School (FSM4) - School (Nat FSM)

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium) funding
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £4,828

Activity Evidence that supports this approach Challenge
number(s)
addressed

Staff to attend | Regular Continuing Professional Development (CPD) will | 2, 3,4,5

Trust wide ensure that staff are thoroughly trained and equipped to

Subject Lead identify needs and address concerns effectively as they

Training & arise.

Network

Meetings

(Supporting

high-quality

teaching)

ECT Incentives such as mentoring programs, leadership 2,3,4,5

Mentoring, development pathways, and workload management are

NPQs offered to retain high-performing staff.

EEF - +2 months
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/mentoring

Staff training EEF - +6 months 4

from_SubJect https://educationendowmentfoundation.org.uk/education-

English Lead . ) ; .

evidence/teaching-learning-toolkit/oral-language-

(Supporting interventions

high-quality

teaching)

EEF - +6 months
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/reading-
comprehension-strategies
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions

Continued
CPD for staff
delivering Little
Wandle to
improve
fluency of
reading &
oracy

EEF - +5 months

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/phonics

3,4

Targeted academic support (for example, tutoring, one-to-one support,

structured interventions)

Budgeted cost: £39,491

listened to
regularly by
adults and TAs

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/feedback

Activity Evidence that supports this approach Challenge
number(s)
addressed

Maths: Small EEF - +4 months 5

Group Tuition https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/small-group-tuition

TTRS EEF - +5 months 5

Subscription https://educationendowmentfoundation.org.uk/education-

purchased evidence/teaching-learning-toolkit/mastery-learning

Reading: Daily | EEF - +6 months 4

onetooneand | https://educationendowmentfoundation.org.uk/education-

small group evidence/teaching-learning-toolkit/reading-

tutoring comprehension-strategies

Purchase EEF - +4 months 4

Nessie https://educationendowmentfoundation.org.uk/education-

SUbSC“_pUO” for evidence/teaching-learning-toolkit/individualised-

Dyslexia instruction

Support

Monitoring EEF - +4 months 1

(SLT) of https://educationendowmentfoundation.org.uk/education-

attgndance evidence/teaching-learning-toolkit/parental-engagement

an

absenteeism

Purchase Little | EEF - +5 months 4

Wandle https://educationendowmentfoundation.org.uk/education-

resources evidence/teaching-learning-toolkit/phonics

Targeted EEF - +6 months 2,3,4,5

interventions https://educationendowmentfoundation.org.uk/education-

for Y6 evidence/teaching-learning-toolkit/feedback

disadvantaged

pupils

20% Readers EEF - +6 months 3,4




Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £28,788

Activity Evidence that supports this approach Challenge
number(s)
addressed

Learning EEF - +4 months 1,2

Mentor & https://educationendowmentfoundation.org.uk/education-

Inclusion evidence/teaching-learning-toolkit/behaviour-

Team interventions

Fun Club EEF - +3 months 1,2

Attendance https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/extending-school-time

After School EEF - +3 months 1,2

Clubs (SEMH | nttps://educationendowmentfoundation.org.uk/education-

support) evidence/teaching-learning-toolkit/extending-school-time

EEF - +3 months

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/arts-participation

Effectively EEF - +4 months 2,3,4,5
managing https://educationendowmentfoundation.org.uk/education-

emotions evidence/teaching-learning-toolkit/social-and-emotional-

(Zones of learning

regulations,

sensory

circuits and

soft starts)

Total budgeted cost: £73,107


https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils (2024/25)

Data School School School National National National
(All Pupils) (Disadvantaged) (Non-Dis.) (All Pupils) (Disadvantaged) (Non-Dis.)
EYFSP
68.3% . .
Good Level of 86.8% 75% 88.2% (2025) Not Published | Not Published
Development
KS1 80% 67% 84%
. . 94.3% 100% 93.3%
Phonics Screening Check (2025) (2025) (2025)
Year 4 MTC
. 21.0 19.3 21.7
Average Attainment 22.2% 21.45% 22.43%
(2025) (2025) (2025)
Score
Year 4 MTC 37% 27% 41%
47.8% 18.2% 57.1%
Scored 25 Marks (2025) (2025) (2025)
KS2 SATS
. 62% 47% 69%
Combined RWM 64.6% 27.3% 75.7%
(2025) (2025) (2025)
Measure EXS
KS2 SATS 75% 63% 81%
. 72.9% 36.4% 83.8%
Reading EXS (2025) (2025) (2025)
KS2 SATS 72% 59% 78%
. 77.1% 45.5% 86.5%
Writing EXS (2025) (2025) (2025)
KS2 SATS 74% 61%% 80%
72.9% 45.5% 81.1%
Maths EXS (2025) (2025) (2025)
Subject % School % School % School % GAP
(All pupils) (Disadvantaged) (Non-
disadvantaged)
Geography 90% 76% 94% -14%
History 80% 72% 89% -17%
Art & Design 90% 82% 94% -12%
D&T 89% 73% 93% -20%
Computing 92% 83% 95% -12%
MFL 82% 75% 92% -13%
PE 87% 85% 88% -3%
PSHE 89% 96% 87% -9%
Science WS 91% 94% 96% -2%
Science SK 91% 87% 90% -3%
Music 88% 93% 87% -6%
RE 92% 72% 95% -23%




This year, we have placed a strong emphasis on improving the quality of teaching and
learning across the school. All pupils are reading daily, with a focus on both fluency and
extended texts to develop comprehension and vocabulary. Spelling and handwriting are
taught every day to ensure consistency and accuracy in written work. In mathematics,
teaching is now delivered by class teachers rather than streamed groups, allowing for
greater continuity and tailored support for individual needs.

Staff professional development has focused heavily on oracy, equipping teachers with
strategies to improve questioning, metacognition, and classroom dialogue. This work is
designed to help pupils articulate their thinking clearly and develop confidence in
speaking and listening. Alongside this, a whole-school approach to behaviours for
learning has been introduced, ensuring consistency in expectations and routines across
all classrooms.

Standardising behaviour expectations has been a major priority. Clear systems and
shared language have been implemented to promote positive learning behaviours,
helping pupils to engage fully with lessons and take responsibility for their learning. This
approach supports not only academic progress but also social and emotional
development.

Attendance remains a key focus area. While overall attendance has improved slightly,
disadvantaged pupils still attend less regularly than their peers (91.81% vs 96.21%).
Persistent absence continues to be a challenge, but we have introduced regular
attendance reports, learning mentor support, and parental meetings to identify and
remove barriers. Class teachers have been empowered to challenge and raise concerns
promptly, ensuring that attendance and punctuality remain high on the agenda for every
child.

We have positively targeted disadvantaged pupils for extracurricular activities, removing
barriers by offering opportunities during the school day and free access to music tuition,
musical theatre, and lunchtime clubs. As a result, 68% of our disadvantaged pupils now
attend an on-site school club, which is a significant improvement. This approach has
increased participation and engagement, helping pupils develop confidence and cultural
capital. Disadvantaged pupils have also been prioritised for ELSA emotion coaching and
encouraged to take on leadership roles through our “Passengers to Crew” strategy,
ensuring they are represented and active in school life.

Supporting pupils’ emotional well-being continues to be a priority. Our ELSA (Emotional
Literacy Support Assistant) trained staff provide targeted support for children
experiencing emotional challenges. This complements our wider SEMH strategies,
including sensory circuits, soft starts, and Zones of Regulation, which help pupils manage
emotions and prepare for learning.

Our focus moving forward is to sustain improvements in early reading and phonics while
accelerating progress in upper Key Stage 2, particularly for disadvantaged pupils.
Continued CPD, targeted interventions, and strong parental engagement will remain
central to our approach. By combining high-quality teaching with emotional and social
support, we aim to ensure every child can thrive academically and personally.

9




Outcomes

M Good progress [1 Average progress 1 Minimal progress

We are proud of the progress our pupils are making. Children in Early Years and Key
Stage 1 are achieving well above national averages, with disadvantaged pupils
performing strongly in areas such as phonics, where every child passed the screening
check. In maths and reading, our Year 4 pupils are also ahead of national figures. At Key
Stage 2, our non-disadvantaged pupils continue to achieve above national expectations,
and while disadvantaged pupils are not yet meeting the same standards, we are seeing
improvements in some subjects. Closing this gap remains a key priority, and we are
focusing on targeted support and high-quality teaching to ensure every child has the best
chance to succeed.

Teaching
M Good progress [1 Average progress 1 Minimal progress

Children in the early years and Key Stage 1 have made excellent progress, with most
achieving a good level of development and every disadvantaged pupil passing the
phonics check. Year 4 pupils also did well in the multiplication tables check, showing
improvement compared to national figures. By the end of Key Stage 2, results show that
some pupils — especially those who are disadvantaged — still need extra help in reading,
writing, and maths. This year group included a high number of children with special
educational needs and a range of complex needs, which affected overall outcomes. We
are now focusing on strengthening support in the older year groups through targeted
interventions, extra teaching time, and strategies to help pupils know their next steps. Our
aim is to make sure every child has the support they need to succeed.

Targeted academic support
[1 Good progress [1 Average progress M Minimal progress

Targeted academic support has had a strong impact in early reading and phonics, with
interventions such as Little Wandle and small-group tuition leading to excellent outcomes
in the phonics screening check. Maths support has also shown improvement, with Year 4
multiplication scores above national figures for disadvantaged pupils, supported by
dedicated practice time and a raised profile for times tables across the school. However,
KS2 outcomes highlight that disadvantaged pupils still face significant gaps in reading,
writing, and maths, with progress in these areas requiring more intensive and sustained
intervention. Staff CPD has focused on ensuring high expectations and clear next steps
for disadvantaged pupils, alongside effective monitoring and oracy development. Subject
leaders have been directed to analyse their data in detail, identifying pupils who are not
meeting expected standards and implementing strategies to close these gaps. Additional
lunchtime clubs, led by sports coaches, have been introduced to support engagement,
knowledge, and positive behaviour, while classroom strategies such as flashback 4s are
being used to reactivate prior learning and strengthen retention.
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Wider strategies

[1 Good progress I Average progress 1 Minimal progress

Attendance for disadvantaged pupils has improved slightly but still falls below that of
other pupils, and persistent absence continues to be a challenge. While attendance and
punctuality targets have not yet been met, we have seen individual successes through
targeted support, including signposting families to external agencies, offering free
breakfast club places, providing learning mentor support, and holding regular meetings.
Some persistent absence figures were affected by pupils who moved away but were
unable to secure a new school place promptly. Alongside this, our SEMH (Social,
Emotional and Mental Health) and enrichment strategies have had a positive impact on
pupil well-being and engagement, helping children to feel supported and included.
However, attendance remains a key barrier to progress, and we will continue to prioritise
this area to ensure every child can thrive.

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
(or recovery premium) to fund in the previous academic year.

Programme Provider

White Rose Primary Maths Infinity White Rose

Phonics Little Wandle Letters and Sounds
Nessie Nessy Learning

MathsWhizz Whizz Education

Purple Mash 2Simple Limited

Kapow Kapow Primary

Times Tables Rock Stars (TTRS) Maths Circle

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following
information: How our service pupil premium allocation was spent last academic
year

The impact of that spending on service pupil premium eligible pupils
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Further information (optional)

Use this space to provide any further information about your pupil premium strategy.
For example, about your strategy planning, implementation and evaluation, or other
activity that you are delivering to support disadvantaged pupils, that is not dependent
on pupil premium or recovery premium funding.
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